Supporting Neurodivergent Students in
Reference

Bridget Scoles
Student Success & Instruction Librarian

Whitman College, Penrose Library

WHITMAN COLLEGE



Supporting Neurodivergent Students in Reference

Agenda

Introduction & Positionality

Understanding the Neurodivergent Student
Universal Design in Reference

Breaking Down Barriers to the Library

WHITMAN COLLEGE



Supporting Neurodivergent Students in Reference

A quick note on language:

Person-first Language (PFL)
PFL centers the person first (e.g. person with dyslexia)

|dentity-first Language (IFL)

IFL acknowledges the disability as part of the person’s identity (e.g. Disabled
person)

Neither choice is wrong, but some people prefer one over the other.
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Introduction

Bridget Scoles (she/her)
Student Success & Instruction Librarian

Defining Student Success
Going beyond retention; mental and physical wellbeing in a post-COVID world

“I wish | had asked a librarian for help sooner”
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A (s iatton
differences in in processing g
cognitive empathy, or expressing altered states aphantasia,

information partial aphantasia,
hyperphantasia,

phantasia

emotional empathy,
somatic empathy,

mirror empathy and

aesthetic empathy

lucid dreaming, day
dreaming, hallucinations,
visions, mania, psychosis,
dissociation, depression,
anxiety, hypervigilence

sensory

The Neurodivergent Student

sensory seeking,
sensory avoiding,
hypersensitivity,
hyposensitvity,
sensory filtering,
synesthesia

time perception
variability in time
perception, speeding
up, slowing down,
cyclical time,
linear time

motor

differences in motor
control, fine motor &
gross motor skills,
motor tics

A person who is neurodivergent
experiences the world differently
from society’s “norm,” often
facing barriers that may not be
present for neurotypical people.

@

Neurodiversity

plurality
Smorgasbord

multiplicity, distinct
multiple selves, inner
child, multiple inner
dialogues, parts

voice hearing

internal monologue,
intrusive thoughts,
external voices,
internal voices

An alternative way to understand
neurodiversity and human differences
beyond the DSM and diagnostic labels.

You can identify your traits, differences or

altered states that are a part of your unique
profile from these platters. Remember, the
items on your plate can change at any time.

attention

differences in regulating
attention, monotropism,
polytropism, flow state,
hyperfocusing

stimming

Considering intersectionality:
gender, sexuality, race, disability,
lived-experiences

auditory stims, tactile
stims, vocal stims, visual
stims, vestibular stims,
proprioceptive stims,
olfactory stims

emotions

differences in intensity,
duration, naming,
processing and
describing
emotions

memory

differences in short and
long term memory, working
memory, semantic memaory,
prospective memaory,
procedural memory,

episodic memory

communication

non-spoken communication,
spoken communication,
hyperverbal, echolalia,
stuttering, differences in
tone, pace, eye contact
and body language

sleep
differences
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Access

Support

Executive Function

The Universal Design for Learning Guidelines

The goal of UDL is learner agency that is purposeful & reflective, resourceful & authentic, strategic & action-oriented.

Design Multiple Means of

Engagement

Design Options for

Welcoming Interests & Identities
¢ Optimize choice and autonomy

+ Optimize relevance, value, and authenticity
e Nurture joy and play

e Address biases, threats, and distractions

Design Options for

Sustaining Effort & Persistence

¢ Clarify the meaning and purpose of goals
* Optimize challenge and support

s Foster collaboration, interdependence, and collective
learning

* Foster belonging and community
» Offer action-oriented feedback

Design Options for

Emotional Capacity

* Recognize expectations, beliefs, and motivations
¢ Develop awareness of self and others

* Promote individual and collective reflection

¢ Cultivate empathy and restorative practices

€) CAST | Until Learning has no limits®

Design Multiple Means of
Representation

Design Options for
Perception

* Support opportunities to customize the display of
information

¢ Support multiple ways to perceive information

* Represent a diversity of perspectives and identities in
authentic ways

Design Options for
Language & Symbols
e Clarify vocabulary, symbols, and language structures

* Support decoding of text, mathematical notation, and
symbols

e Cultivate understanding and respect across languages
and dialects

* Address biases in the use of language and symbols

¢ |llustrate through multiple media

Design Options for
Building Knowledge
e Connect prior knowledge to new learning

* Highlight and explore patterns, critical features, big ideas,
and relationships

e Cultivate multiple ways of knowing and making meaning

* Maximize transfer and generalization

Design Multiple Means of
Action & Expression

Design Options for
Interaction

e Vary and honor the methods for response, navigation,
and movement

e Optimize access to accessible materials and assistive and
accessible technologies and tools

Design Options for

Expression & Communication

o Use multiple media for communication

e Use multiple tools for construction, composition, and
creativity

e Build fluencies with graduated support for practice and
performance

e Address biases related to modes of expression and
communication

Design Options for

Strategy Development

e Set meaningful goals

e Anticipate and plan for challenges

e Organize information and resources

* Enhance capacity for monitoring progress

e Challenge exclusionary practices

udlguidelines.cast.org © CAST, Inc. 2024

Suggested Citation: CAST (2024). Universal Design for Learning Guidelines version 3.0 [graphic organizer]. Lynnfield, MA: Author.

The Universal Design for Learning Guidelines by CAST, 2024. Retrieved from https://udlguidelines.cast.org/.


https://udlguidelines.cast.org/

Supporting Neurodivergent Students in Reference

Alleviating Library Anxiety

Transparency surrounding reference during one-shots
Creating an appointment; Protocols of drop-ins

Partnering with the Academic Resource Center/Disability Support
Office

Academic Skills Workshops

Neurodivergence in Libraries Task Force

Outreach centered around neurodivergent needs
Informational pamphlets; Penrose Library Social Story
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Expanding Reference Hours and Locations

Sunday night reference
7-9 pm every week in the library
Rotates between librarians

Expanding Location outside the library
Fall 2024: Reference offered at Residence Halls
Currently investigating reference in academic buildings during passing periods
Targeting areas of “familiarity” for students
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Future plans

Creating a Research Plan worksheet and other worksheets

Hosting a Research planning workshop
Partnering with the ARC or the campus writing center

Auditing the Research 101 LibGuide for multiple modalities of learning
(videos, worksheets, etc.)
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Questions?

Bridget Scoles, Student Success and
Instruction Librarian

Whitman College, Penrose Library

scolesb@whitman.edu

https://bit.ly/ORSNeurodiversityResources
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