Office of Student Learning & Partnerships
Informational Updates

FISCAL & DATA COLLECTIONS UPCOMING DUE DATES
Steve Smith steve.w.smith@state.or.us
	DATE
	
	ACTIVITY

	11/09
	PRIVATE SCHOOL DATA
	The Private School Data Form combines the Calculation of Proportionate Share IDEA Fund for Parentally Placed Private School Students and Private School enrollment data. You will find the form and instructions at http://www.ode.state.or.us/search/page/?=3071.

	11/12
	DATA COLLECTION
	*Parentally Placed Private School Consultation & Enrollment  Forms 

	11/14
	FISCAL
	Final date to submit EGMS subgrant claims for:

· IDEA Enhancement 2011-12

· DeafBlind Family Services 2011-12

· Even Start Family Literacy 2010-11

	11/20
	SPR&I**
	B4 Discipline: Policy-to-Practice Review  

B5 Least Restrictive Environment (LRE):  Improvement Plan
B9/B10 Disproportionate Representation: Policy-to-Practice Review 

B11 Child Find:  Corrective Action 

	12/1
	DATA COLLECTION
	SECC data collection is open from 11/21/12 through 12/10/12.  12/1/12 is the “snap shot date” for this point-in-time data collection.

	12/10
	DEC. SPED CHILD COUNT
	The Oregon Department of Education implements a statewide special education child count (SECC) and offers an application for districts/programs to use for submitting their data.  The annual child count has three specific purposes: reporting to the US Department of Education, fiscal, and statistical. More information is located at http://www.ode.state.or.us/search/page/?id=2118.

	01/12
	SECC AUDITS
	The Oregon Department of Education provides districts with the opportunity to correct their data. Step-by step instructions are located at http://district.ode.state.or.us/search/page/?id=2964.

	02/04
	STAFF POSITION
	Information regarding the Staff Position collection can be found at https://district.ode.state.or.us/apps/info/docs/1112StaffPositionManual.pdf.


* Used in IDEA funding distribution and proportionate share determinations

** Check your SPR&I dashboard to see if district is required to submit. 

Need more information?
· Special Education Funding Q&A:   2012-13 Special Education Funding Q&A 
· Fiscal Calendar:  2012-13 Fiscal Calendar
CHILD COUNT DATA COLLECTION:   It’s time to begin data preparation for the December census. The SECC data collection website includes the 2012 SECC Instruction Manual, technical information, training materials, and forms.  The SECC computer application can be downloaded to your computer.  This computer application is used for the December SECC, Child Find and June Exit data collections.  Once downloaded to your computer, the application becomes a stand-alone application for year-round maintenance and validation of child count data.  For questions regarding SECC, please contact Trish Lutgen at 503-947-5798.

SYSTEM PERFORMANCE REVIEW & IMPROVEMENT (SPR&I) 
Paula Kitzke paula.kitzke@state.or.us
Thank you for participating in our annual fall SPR&I training sessions.  Training materials are posted online at www.ode.state.or.us/search/?=3652. These materials are adaptable for district training—feel free to use them as you see fit.  Questions should be addressed to your ODE county contact.  
GRANT and FUNDING NEWS
Sarah Drinkwater sarah.drinkwater@state.or.us
REMINDER!!    SPEND YOUR DOLLARS!

Small district grants provide support for special education teachers and other support staff in implementing quality special education programs for your students and families.  Districts receive small grants each year to help support special education activities and professional development.  ODE’s goal is to assist you in spending all awarded grant funds.
For the 2012-2013 school year, the following small grant funds are available to districts:

IDEA Enhancement (Contact: sarah.drinkwater@state.or.us)
State Personnel Development Grant - State Personnel Development Grant (SPDG) 
System Performance Review and Improvement - SPR&I Training Materials, 2012-2013 - Oregon Department of Education
Extended Assessment - Oregon's Extended Assessments
Update on State Personnel Development Grant (SPDG) –This federal grant continues in its second year, with focus on 4 objectives:  1. increased knowledge and awareness across the state related to Common Core State Standards (CCSS), Response to Intervention strategies (RTI), and Positive Behavior and Instructional Supports (PBIS),  2. increased capacity of districts to develop, implement and sustain a 3-tier model of academic and behavioral support for students, 3.  increase the number of districts participating in implementation strategies to support a 3-tiered model of behavior and/or academic intervention, and 4. continue to support and increase the number of highly-qualified special education specialists to respond to statewide personnel needs. Forty six school districts are targeted to participate in ‘Breadth’ activities to learn about EBISS development and implementation and twenty six school districts are continuing their work with EBISS implementation (Depth).  
For Objectives 1-3, Contact: martha.buenrostro@state.or.us
For SPDG Contact for Special Education Specialists training, Contact:  catherine.heaton@state.or.us
Information on Scaling-Up (Implementation Science) - SL&P continues to partner with the University of North Carolina at Chapel Hill to support district and regional efforts in maximizing outcomes for special education students.  The project, State Implementation & Scaling-up of Evidence-based Practices (SISEP) is funded by the U.S. Office of Special Education Programs and focuses on providing a solid foundation to establish large-scale and sustainable implementation of best educational practices.  This year the focus be will on regional support in the northwest part of Oregon.

Contact: martha.buenrostro@state.or.us
Searchable Discipline Tool/Cultural Disproportionality/Safe Schools - Student Learning and Partnerships continues to provide support regarding culturally sensitive discipline practices, disproportionality within special education processes, and implementation of positive behavioral strategies to positively impact bullying and school climate.  These issues affect all students across Oregon, and require collaboration and community involvement. 
Contact: michael.mahoney@state.or.us
Blind and Visually Impaired Student fund - This fund is administered through the NW Regional ESD.  It is designed to enhance  the education of any student who is blind or has a visual impairment.  Such enhancements can include supplies and materials, additional instruction, or experiences.  Through the fund students have received technology, summer camp experiences, adapted athletic opportunities, and tuition for expanded transition opportunities.  You are encouraged to contact the program at http://www.nwresd.k12.or.us/specialed/BVIStatewideResources.html to explore possibilities for students in your district. 
Contact: julie.york@state.or.us
DECISION MAKING FOR ENGLISH LANGUAGE LEARNERS (ELS) WITH DISABILITIES 
Susan Inman, Director EII susan.inman@state.or.us 
Petrea Hagen-Gilden petrea.hagen-gilden@state.or.us
We continue to receive questions about who should be involved in making decisions about ELs who have disabilities, and how those decisions should be made. Educators frequently raise questions specifically about statewide assessments (including ELPA) and whether English Language Development services may, or should be suspended for these students.

  

The guidance below does not address special education child find, referral, or eligibility decision making.

 

What is the proper forum for decision making?
When an EL is determined to have a disability, all of the student’s educational needs must be assessed and considered, whether or not  they are typically linked to the specific disability.  In addition, the content and procedures of the Individualized Education Plan (IEP) requires that the student's language and cultural characteristics be taken into account in program planning.  Further, the IDEA requires all students with disabilities be included in any state or district wide assessment, and leaves to the IEP team decisions about accommodations and participation decisions for any student with a disability, including ELs.  Once an EL student is identified as having an IDEA qualifying disability, the procedural protections afforded (notice, comprehensive and non-biased evaluation, IEP process) must be considered relative to all parts of the student's educational program.

 

Must all ELs with disabilities receive English Language Development?
Regulations and case law as interpreted by the U.S. Office of Civil Rights establish the provision of English Language Development and access to educational programming as a civil right afforded to students whose native language status impacts their academic achievement.  The obligation to provide appropriate programming is not contingent upon a student's apparent ability to benefit from, or progress in, program components.  It is logical to think that if a child's disability causes him or her to learn to read, write, do math, or any other subject more slowly, it will also cause him or her to learn a second language more slowly.  

 

This does not mean that all ELs with a disability will receive exactly the same kind of ELD instruction as non-disabled ELs.  The IEP team, with the required participation of a specialist in the area of second language acquisition, should consider whether the child's English instruction needs to be modified or whether accommodations need to be provided to the child.  Decisions about the location of the services should be made with the least restrictive environment requirements in mind, which means that nearly all students should receive ELD services in the same setting as their peers.  However, for highly impacted students, the team may decide that a comprehensive program, specially designed for that student, would more appropriately be provided in a specialized setting.  In such cases, the student would still be considered "enrolled" in ELD, as long as the child's instruction continues to explicitly address English language acquisition.  

 

Inclusion in ELPA
As noted above, IDEA requires that students with disabilities be included in all state and district wide assessments--and ELPA falls under this definition. For any student with a disability, the IEP team must be the entity that makes decisions about how students will participate.  Allowable criteria for making these decisions are included in the ELPA administration materials and should be utilized by the IEP team.

 

In Summary
Provision of appropriate services to ELs with disabilities requires close coordination between two programs that operate under very different Federal regulations. We are happy to answer questions or provide support in thinking through these issues.  Questions may be addressed to Martha Buenrostro, SL&P Martha.buenrostro@state.or.us 503-947-561 or Susan Inman, EII susan.inman@state.or.us 503-947-5685.
ASSESSMENT 
Brad Lenhardt brad.lenhardt@state.or.us
Oregon’s Alternate Assessment and Common Core State Standards
The Oregon Department of Education has joined the National Center and State Collaborative (NCSC) alternate assessment consortium as a Tier II state.  This is a result of Oregon’s 2010 adoption of the Common Core State Standards (CCSS) and its commitment to the outcomes of the Smarter Balanced Assessment Consortium (SBAC).  The goal of this work is to ensure instruction is aligned to the CCSS and subsequent alternate assessments are reliable, valid, and can be used for accountability purposes.  
The National Center and State Collaborative (www.ncscpartners.org) is a project led by five centers and 19 Tier I states along with nine Tier II Affiliated states to build an alternate assessment based on alternate achievement standards (AA-AAS) for students with the most significant cognitive disabilities. The goal of the NCSC project is to ensure that students with the most significant cognitive disabilities achieve increasingly higher academic outcomes and leave high school ready for post-secondary options. Because a well-designed end-of-year test alone is not enough to achieve that goal, NCSC will also develop a comprehensive system that addresses the curriculum, instruction, and assessment needs of students with the most significant cognitive disabilities by producing a technically defensible summative alternate assessment; incorporating evidence-based instruction and curriculum models; and developing comprehensive approaches to professional development.
As a Tier II NCSC member, the Oregon Department of Education will be provided with access to high quality teaching tools and instructional materials aligned to CCSS and will provide professional development to the field regarding resources and training for instruction in academic material needed for college and career readiness. These resources will support Oregon educators and Individualized Education Program (IEP) teams as they design and implement appropriate instruction that addresses content and skill expectations aligned to the CCSS, with the goal of preparing Oregon students with the most significant cognitive disabilities for postsecondary life.
As of September 2012, the Oregon Department of Education’s alternate assessment team is continuing the development of an alternate assessment transition plan--to include the dissemination and implementation of the professional development and curriculum/instruction resources (including formative assessment strategies and progress monitoring tools) provided by NCSC.  

EXTENDED ASSESSMENT 
Brad Lenhardt brad.lenhardt@state.or.us
Essential Skills & Modified Diplomas:  Students are required to demonstrate proficiency in the Essential Skills in order to receive a regular or modified diploma.  Students may use the OAKS to demonstrate proficiency in the Essential Skills; for students on an IEP seeking a modified diploma, this includes the OAKS Extended Assessment.
Retesting Opportunity:  Beginning the 2012-13 school year, students who did not meet the alternate achievement standard as 11th graders will be allowed to retest in their 12th grade year if their IEP indicates the student will take the OAKS Extended Assessments.  While retests are not mandatory, districts should have testing opportunities available for grade 12 students with disabilities who wish to retake an OAKS Extended Assessment—especially those needing to demonstrate proficiency for the Essential Skills graduation requirement.

Test Administrators:  Staff who were trained as Qualified Assessors (QA) or Qualified Trainers (QT) for the district are required to log onto the Oregon Assessment Training and Proficiency website, review the “Updates…”, and then pass the Refresher Proficiency test.  In addition, all QAs and QTs are required to receive training annually from either the District test coordinator (TC) or State TC on the test administration policies and procedures included in the Test Administration Manual.  For additional information on QA and QT training, click on the “Training” icon on the ODE Extended Assessment website.  
[image: image1.jpg]


COMMON CORE STATE STANDARDS 
Laura Petschauer laura.petschauer@state.or.us
Students with diverse needs must be challenged to excel within the general curriculum and be prepared for success in their post-school lives.  In addition, IEPs must address each student’s participation in the general education curriculum.  A fundamental goal of the Common Core State Standards (CCSS) is to promote a culture of high expectations for all students. The implementation of the CCSS provides an opportunity to improve access to rigorous academic content standards for students with diverse needs, including students with disabilities. 
CCSS resources available on the ODE website may be found at: 
· CCSS and Students w/Disabilities
· Common Core State Standards 

· CCSS Toolkits for Administrators, Teachers and Parents
SMARTER BALANCED SAMPLE ASSESSMENT
Brad Lenhardt brad.lenhardt@state.or.us
Smarter Balanced sample assessment materials are now available online.  The sample items and performance tasks are intended to help teachers, administrators and policymakers as they prepare for the new Common Core State Standards (CCSS) assessments.  The sample items and performance tasks are displayed using a simulated test platform.  This test website does not include accessibility tools and accommodations options that will be available when the assessments are administered to students in the 2014-15 school year—such as Braille, highlighter tools, translation options, and text magnification.


Smarter Balanced Webinar:  Performance Tasks 

Tuesday, November 13th 3pm to 4pm.    
LEGAL AND DISPUTE RESOLUTION 
Claudette Rushing claudette.rushing@state.or.us
As you know, SL&P has the obligation to implement the dispute resolution procedures identified in the IDEA.  Among these obligations is contracting for, training, and maintaining qualified complaint investigators and administrative law judges.  We also operate an ongoing Dispute Resolution Committee with representation from school districts, advocacy groups, and special education attorneys who represent both districts and parents.  We encourage your reflections and input on the operation of our Dispute Resolution program.

We know that at the heart of every dispute is a child, and surrounding that child are adults who are having difficulty coming to agreement.  Often, the situation is multifaceted and emotions run high.  On occasion, when problem solving breaks down, parties turn to the dispute resolution procedures of the IDEA.  

We believe that it is to the benefit of all parties that disputes be resolved at the lowest level possible.  To that end, SL&P is engaging in a pilot program to assist districts in developing the capacity to use “facilitated IEP” processes (see Molly Hammans’ article in this memo).  

We maintain logs of complaint and due process hearing results on our website.  These rulings offer perspectives on interpretation of the law and may be useful for individuals interested in implementation of state and federal regulations.  Since July 2012, the ODE has issued final orders for three complaint investigations with notable findings.  Additionally, three Due Process Orders have been issued with IDEA findings. In one other dispute, a district appealed ODE’s finding in a complaint to District Court.  A brief summary of each of these matters is listed below.  The complete orders are found on the Dispute Resolution page:
Due Process Log http://www.ode.state.or.us/search/page/?id=1264. 
Complaints Log http://www.ode.state.or.us/search/page/?id=1259.  

12-054-015 

There was one substantiated issue in this complaint, which dealt with the District’s timeliness in evaluation of a student, in response to the request for evaluation.  The Parent Participation allegation was not substantiated in this complaint for either the parent or the adult student. This complaint was notable because of the involvement of a Charter school in the child’s education.

12-054-019 

This complaint involved numerous allegations regarding nearly every IDEA obligation of the district.  The only substantiated issue was a non-contested allegation that the District did not provide a copy of a revised IEP to the parent.

12-054-023 

This complaint, which had some substantiated and some non-substantiated allegations, primarily dealt with (among other issues) implementation of the student’s IEP.  

11-054-032
This case was an appeal by a District regarding a complaint order issued by Oregon Department of Education.  The order was upheld.  The case dealt with parent participation at an IEP meeting. 

Due Process 11-122 

This hearing dealt with evaluation, provision of Free Appropriate Public Education (FAPE), and provision of an appropriate placement. 

Due Process 11-127 

In this case, the hearings officer decided issues around procedural requirements, provision of FAPE, and appropriate placement.  
Due Process 11-131

This case examines allegations regarding parent participation, evaluation in all areas of suspected disability, and provision of FAPE.  It is a case that spans multiple years and reflects the complex nature of some special education disputes.
For your reference, the updated Oregon Administrative Rules for Special Education can be found at: October 2012 Special Education OARs
FACILITATED IEPs 
Molly Hammans molly.hammans@state.or.us
In an effort to focus on early, low stakes dispute resolution, ODE will initiate a pilot program offering facilitators for challenging IEP meetings,  beginning January 2013.  Special education disputes are on the decline nationwide as a result of programs like Facilitated IEP meetings (FIEPs), which lead to greater system efficiencies, fiscal savings, fewer legal actions, improved relationships between schools and families, and better services for children with disabilities.  Twenty states now support FIEPs in local districts and over half of all States offer early, collaborative alternative dispute resolution options.  Oregon will enhance our current FIEP offerings in an attempt to better support districts and families when disputes arise.  Data gathered during the pilot will be used to explore the benefits of FIEPs from the perspective of both the district and the parent and provide direction on further FIEP program implementation.     

FIEPs may be used for any meeting of the IEP team including initial eligibility, reevaluation, annual IEP, or  when the team meets to review or revise the IEP.  FIEPs are voluntary and may be initiated by the district or the parent.  The facilitator’s role is to help members of the IEP team remain focused on student issues and goals, while addressing conflicts and disagreements that may arise.  The facilitator is not a member of the IEP team or a compliance monitor.  Facilitators will not be expected to run the meeting, but may provide the agenda, discuss objectives, and set rules. 

Through the pilot program, the fee for IEP facilitation will be free to districts.  There will be an expectation that one district employee be designated to learn the process during the facilitation.  ODE will cover the cost of twenty meeting facilitations from January 1-June 30, 2013

OREGON CHARTER SCHOOLS & SPECIAL EDUCATION Fast Facts 
RaeAnn Ray raeann.ray@state.or.us
Oregon public charter schools are elementary or secondary schools offering a comprehensive instructional program operating under a written agreement (charter contract) between the sponsor and an applicant. Public charter schools are subject to certain laws pertaining to school district public schools, are released from others, and must operate in accordance with their charter agreements with sponsors. These schools are considered schools of “parent choice.” Charter schools may resemble a traditional public school, be totally virtual (online), or be hybrid combinations of traditional and online.  

Currently,123 charter schools are operating in Oregon. Of these, 119 are sponsored by school districts and 4 are sponsored by the State Board of Education. At last count, the 123 Oregon charter schools together enrolled 4% of the state’s public school students or more than 24,000 children. 

Under Oregon law, all students (general and special education) who enroll in a charter school are considered residents of the district that sponsored the charter school regardless of parental residence. The district in which a charter school is located is responsible for the Free Appropriate Public Education (FAPE) for students with disabilities under IDEA, even when the charter is sponsored by the State Board of Education. State School Funds attributable to students enrolled in a charter schools are distributed to the district in which the charter school is located. The district transfers funds to the charter school according to the local agreements governed by state law.  Charter School Handbook Oregon Public Charter School 
SECONDARY TRANSITION NEWS:  HB 2283
Sally Simich sally.simich@state.or.us
In 2011 the legislature passed HB 2283, which altered the definition of a school day for specific students. This law, which was an amendment to ORS 329.451, applies to students with disabilities who have received a modified diploma, extended diploma or alternative certificate.  It allows students with disabilities who have received those diplomas to continue in school and obligates school districts to provide a school day for them that is the same length as is provided in public high school.

Decisions about these students’ instructional days are put in the hands of the Individualized Education Program (IEP) team.  The program designed may include transition services and activities, related services, specially designed instruction, and instruction in regular education settings.

As always, the IEP team may decide that a full day of school is not appropriate for a child.  The law specifies that the team take into account the student’s needs and performance level in making this decision.  Factors such as health, stamina, and student preference to participate in other activities may be considered. 

Further, a district may not “unilaterally decrease” the total number of hours of instruction and services to which the student has access.  If the team decides not to provide a full day for such a student, the district must provide written notice of its obligation to the parent.

The IEP team should begin with the assumption that a student will receive a full day program five days a week.  Then the student’s preference, interests, needs, and strengths should guide the measurable post-secondary goals for education/training, employment and when appropriate independent living skills.  Next, transition services should identify instruction, related services, community experience, employment development and adult independent living needed to assist the student in achieving their desired post school outcomes. The course of study should be the classes the student takes to support the post-secondary goals. The coordination of services with adult agencies is important to support successful movement from school to post school activities. When IEP services are provided by an adult agency, and are part of the IEP team’s plan, they may contribute to the required hours. The law does not specify that all hours of instruction must be specially designed instruction.  A student may use part of the day to pursue an interest in an elective class, or engage in some beginning post-secondary activities that are not part of the IEP.

If a team elects to decrease the number of hours in a student’s day, it must be based on the student’s needs and performance level, not the number of hours the school has customarily provided to such students. 

We asked some districts how they were providing full day programs, and include the following examples for consideration.  These options are merely examples of actual student programs, and should not be thought of as inclusive of all possibilities.

Student who received a modified diploma or is credit deficient

· Return to school full time to receive the credits needed.  This could be for a semester or the full year.

· Return to school for 3 classes a day and work in the community the rest of the day.

· Take classes online for credit.

 Student working towards GED

· Attend community college classes for GED, leisure or recreation. 

· Work online for GED, SDI for academic areas.

· Online classes for GED, transportation training to school, class for food handler’s card.

Student who earned a certificate

· Specially Designed Instruction (SDI)/Related Services in the areas needed, (e.g. community access training, skill development, leisure activities), internship in community.
· SDI/ Related Services as needed, (e.g. job development skills, transportation training, lunch with peers, P.E class at the high school, transportation training). 

· SDI/Related Services, leisure reading, health and safety protocol needs met, lunch with peers, Communication skills, Community access training, job skills practice.
Early Intervention/Early Childhood Special Education (EI/ECSE)
Nancy Johnson-Dorn nancy.johnson-dorn@state.or.us
The State Interagency Coordinating Council (SICC) sponsored its annual Local Interagency Coordinating Council (LICC) retreat on September 21, 2012.  The theme of the retreat focused on recent legislation (Senate Bill 909) to organize a “high functioning and well-coordinated system of early learning programs”.  Additional legislation (House Bill 4165) directed the Early Learning Council (created as part of SB 909) and the SICC to develop a joint workgroup report on the unique complexities of providing EI/ECSE services and to develop recommendations to coordinate and improve services to young children with disabilities and their families. The workgroup submitted its report on September 30, 2012 for consideration by the Early Learning Council as it reviews and reconfigures early childhood programs in the state.  The following are links to this and other related reports: 

HB 4165 Joint Workgroup Report:  http://www.oregon.gov/gov/docs/OEIB/1aaSICCELCHB4165.pdf 

HB 4165 Comprehensive Children’s Budget Report: http://www.oregon.gov/gov/docs/OEIB/1aaComprehensiveChidlrensBudgetReportFinal.pdf 

Early Learning Council Survey Report: http://www.oregon.gov/gov/docs/OEIB/1aaFRMREPORTFINAL.pdf 

KINDERGARTEN READINESS ASSESSMENT 
Kara Williams kara.williams@state.or.us
In January 2012, a workgroup was convened to recommend a statewide kindergarten readiness assessment to be piloted in fall 2012.  The group worked with university researchers and local stakeholders to identify and examine kindergarten assessments already used by schools in Oregon and those used nationally.  The workgroup also sought input from early childhood educators, special education providers, kindergarten teachers, district administrators, parents and other stakeholders through focus groups and community forums held throughout the state.   In July 2012, the Early learning Council selected the workgroup’s primary recommendation for a composite assessment that includes easyCBM literacy measures, easyCBM Spanish literacy measures, an easyCBM math measure, and the 17 item Child Behavior Rating Scale.  These measures cover the domains of early literacy, early math, approaches to learning, social emotional development, and self-regulation.  

Sixteen schools across Oregon have volunteered to pilot the Kindergarten Readiness Assessment.  School districts that are participating in the 2012 pilot include Bethel, Coquille, Crook County, David Douglas, Greater Albany, Hermiston, Imbler, La Grande, Portland Public, Roseburg, Salem-Keizer, Sherwood, and Wallowa.  Pilot schools were trained on administration of the assessments and data submission through webinars and online training modules. Portland State University is conducting a pilot process evaluation  that includes observations and interviews with teachers and school and district administrators to strengthen the process for statewide implementation in fall 2013. 
REGIONAL PROGRAMS UPDATE 

Julie York Julie.york@state.or.us
The key focus for Regional Programs this year is to make sure districts are prepared to conduct Autism Spectrum evaluations for their students, beginning in the 2013-14 school year.  Regional programs are providing a variety of trainings based on the needs of the districts they serve. In addition, the Regional Management Team (RMT) is establishing Action Teams and Professional Learning Communities (PLCs) that focus on improving services to eligible students and will be seeking district participation.  The Action Teams have targeted goals with short timelines whereas the PLCs have been designed to facilitate discussion to improve practice over time.  These groups have replaced the more typical disability focused work groups as Regional Programs serve student in a less categorical model.  Most of the work of PLCs and Action Teams will occur virtually so as to limit the impact to any instructional time.  If you are interested in participating or just need more information, please contact your Regional Contractor.  
2012 FALL CONFERENCE FOR ADMINISTRATORS OF SPECIAL EDUCATION 
Catherine Heaton catherine.heaton@state.or.us
The annual Fall Conference was held on October 3 - 5, 2012, in Eugene, Oregon.  The conference was attended by nearly 450 professionals. Presentations and training sessions were focused on IDEA, Oregon initiatives, and providing special education services.  All presentation materials are posted at http://www.ode.state.or.us/search/page/?id=3752.   At this link, administrators will find materials that are adaptable and ready for use in district staff development. 
We received many positive comments about this year’s conference, as well as suggestions about improvements for the future.  One of our favorite comments was the following:

“ODE staff really demonstrated a willingness to address concerns and help with answers to hard questions.  Their actions and responsiveness helped me view ODE staff as a partner in figuring out difficult things”.
The Fall Conference is an example of our commitment to open communication and partnerships with the field!
NEW PARENT TRAINING AND INFORMATION CENTER
Sarah Drinkwater sarah.drinkwater@state.or.us
Family and Community Together (FACT) is a family leadership organization for individuals and their families experiencing disability.  Their focus is to work collaboratively to facilitate positive change in policies, systems, and attitudes through family support, advocacy, and partnerships.  It was originally formed in 2002 as the Family Action Coalition Team.  A majority of the Board of Directors are family members of a person with a disability, and the organization’s ultimate goal is to “envision a time in Oregon when people with disabilities and children with special needs, as well as their families, experience full equality of opportunity in all areas of their lives.”

In September 2012, FACT was awarded the federal contract (U.S. Department of Education, Office of Special Education Programs) to be Oregon’s new Parent Training and Information Center (PTI). It will conduct training, information and parent-to-parent support within a peer-delivered model.  FACT’s PTI will utilize existing experience, collaborative partnerships, and strong state-wide community connections to provide families with responsive support for their children experiencing disabilities.
Please visit FACT’s website (www.factoregon.org) to learn all about their programs and support services (i.e., Family Network, Family Advocacy, Parent-to-Parent), as well as trainings.

Phone:  1-888-988-3228 (FACT) Email:  infor@factoregon.org
OTHER ODE UPDATES
ODE offices provide updates on all aspects of their work.  The links below are provided for your convenience:

Education Updates, Office of Deputy Superintendent Rob Saxton

EII Updates, Office of Education Improvement & Innovation

Assessment & Accountability Updates, Office of Assessment & Information Services
 

It is the policy of the State Board of Education and a priority of the Oregon Department of Education that there will be no discrimination or harassment on the grounds of race, color, sex, marital status, religion, national origin, age, sexual orientation, or disability in any educational programs, activities or employment.  Persons having questions about equal opportunity and nondiscrimination should contact the Deputy State Superintendent of Public Instruction at the Oregon Department of Education, 255 Capitol Street, NE, Salem, Oregon 97310; phone 503-947-5740; or fax 503-378-4772.
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